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THE NEED FOR COUNSELING IS EMPHASIZED BY THE FACT THAT 
875,000 CHILDREN IN THE UNITED STATES HAVE MENTAL AND 
PHYSICAL IMPEDIMENTS TO LEARNING. TYPICAL COUNSELING 
PRACTICES AfcE PROBLEM-CENTERED COUNSELING, EXCLUSIVELY. 
•VOCATIONAL- OR -EDUCATIONAL- COUNSELING WITH LITTLE CONCERN 
FOR THE WHOLE INDIVIDUAL, EXTREME DIRECTIVE OR NONDIRECTIVE 
COUNSELING, THE -CLINICAL- APPROACH WHICH ASSUMES THAT 
EVERYONE HAS A DEVIANT PROBLEM, ECLECTIC COUNSELING, 
INFORMATION GIVING, AND -THE PAL- WHO TRIES TO BE EVERYTHING 
TO THE CHILD. AN IMMEDIATE COUNSELING GOAL IS TO ENABLE THE 
CHILD TO EXPRESS HIMSELF. A LONG RANGE GOAL IS TO PROMOTE 
DEVELOPMENT. BACK^OUND INFORMATION IS IMPORTANT. A BASIC 
COMMUNICATION TECHNIQUE. IkWOLVES -LISTENING- FOR NONVERBAL AS 
WELL AS VERBAL CLUES. THE COUNSELOR OCCASIONALLY MUST 
intervene in the life PROCESS OF THE CHILD TO INTERRUPT 
SELF-DECEIVING BEHAVIOR PATTERNS. THE COUNSELOR SHOULD SHOW 
ACCEPTANCE OF THE CHILD, AND MOVE FROM WITHIN THE CHILD'S 
FRAME OF REFERENCE. HE SHOULD ALSO RECOGNIZE Tl« LIMITS OF 
THE COUNSELING PROCESS AND MAKE REFERRALS WHEN NECESSARY. THE 
ULTIMATE TEST OF COUNSELING UPON WHICH EVALUATION CRITERIA 
SHOULD BE BASED IS VMETHER THE PERSON IS MOVING TOWARD 
self-reliance and ACCEPTANCE' of HIMSELF. THE AUTHOR FEELS 
THAT COUNSELORS RESIST CHANGE, AND SHOULD DEVELOP A 
COUNSELING THEORY, COUNSELING GOALS, AND EVALUATION 
PROCEDURES. THIS IS ONE OF THE REPORTS FRCM THE ZION 
CONFERENCE AND THE ELEMENTARY SCHOOL DEMONSTRATION CENTERS 
INCLUDED IN -ELEMENTARY SCHOOL GUIDANCE IN ILLINOIS.- (PS) 



ELEMENTARY SCHOOL GUIDANCE IN ILLINOIS 



Report* from the Zion Conference and 
The Elementary School JDemonatration Center* 



Ui. DETARTMSIT Of HIAllH, DUCAIKW ft WEIFARE 
OfflGfOF»tlCATKHI 



THIS DOCUNEHT HAS Kn RENOOIKB 
KRSONOIOROAiZATKNlOlHOHUTiOIT. MNinS OF VIEW 01 OPIMONS 
STAT» DO NOT NECESSARILY RMESENT OFFiOAl OFFICE OF BIUCATION 
ROStnON OR POLICY. 



Prepared By 



Department of Guidance Service* 

Office of the Superintendent of Public Instruction 



Issued By 



Ray Page 

Superintendent of Public Instruction 



» » • 



COUNSEUNO PRACTICES 
Glenn Weterloo * 



CG 000 OlS 



Doctor Wnterloo briefly dUcu.eee the ^riou. 

objective, end gcU. the imporfnce of ’*^"**' 

»nd evaluation o£ behavior change as a result of individual counseli g. 

Why (hould we coun.el? Why 1. counseling neceB.*ry lor children todey? 

There are a few statistics pertinent to these questions. 

First, today, over thirty-one percent of the mothers with children under 
eighteen ere working out.ide of the home. Almo.t helf of thi. number heve children 
under .i*. So there i. . .ub.tentlel portion of perent. who ere not »t home for pre.chool 
children. Secondly, in hou.ehold. with children under eighteen, over two end e helf 
million of these are broken families. They ere broken by deeth, seperetion. or 
di . orce. In the geuerel school populetion of the United Stetc. for 1963-64, eight 
hundred and seventy-five thousand children had been found to have either mental or 
physical impediment, to their learning process. These facts, plus the demand, placed 
on education by society, have led to the development of counseling and guidance. 

The concept of counseling is a process whereby a mature, competent, well- 
• prepared individual, through a process of interviewing in ..private setting, work, 
with another individual to help that individual resolve hi. problems. 

BASIC INTERVIEW APPROACHES 

What are some of the typical counseling practices? I have divided these into 
several categories. We have, what I would call, "first aid" counseling. Here we find 
counselors who are running from crisis to crisis. They are never really concerne 
about the future: they are concerned about the present only. How to immediately delay 
some particular problem, and to prove to themselves that they have solved something, 
or to satisfy administrator, or teacher, that they are actually doing something. 

♦ Doctor Glenn Waterloo is the Director of the 
Office of the Superintendent of Public Initruction, Ste e o * 
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Then, there ere tho.e who concern them.elve. exclu.ively with "vocation*!" 

„ "educational" co^neeling. They are not concerned with the per. on a. a pereon. - 

All they are worried about ie whether or not the child i, getting the hind of education 
Ji, e. . .object matter) that they think the child ehould be getting, and whether or not he 

is getting some concept o£ the world c£ work. 

Then there i. the extreme, the "nondirective" coun.elor who doesn't .ay or do 

anything except .it, nodding hi. head. I'm not maligning Roger', theory by any mean., 

however, I’m talking about the extremist. 

Next there i. the extreme "directive" coun.elor, who.e u.ual procedure i. to 

,ay to the .tudent., "all right, now I'll tell you what you are going to do", and thi. 
constitutes the counseling session. 

Then, there i. the per.on who i. overwhelmed with, what I call, the "clinical" 
approach. Thi. per.on'. theory i. that everybody ha. to have a deviant problem. It 
i. hi. .ole mU.ion in life to define thi. problem. I remember in one .econdary .chool 

a young boy who .eemed to be well adju.ted. He wa. popular with the .tudent body. 

A n* Ur. . tloinv aobd work in school. 1 wa. a.king him abou 
popular with the faculty, and he wa* doing gooa wor- 

,H. cun.,..™ H. -W.n. IC .... ™ 

...... .... 1 tav. . ...P ».»■ I .»U, d..'. tav. 

but I'm getting one. The coun.elor i* the problem. " 

Then, there i. what I call, for want of a better term, the "eclectic" coun.elor. 

Thi. i. the one who u.e. all the approache. a. he feel, they adapt to a particular 

.ituation. There are time, when he a..i.t. the .tudent, he give, him information 

U . eoun.elina .e..ion, a. i. needed by that student at that 

snd tries to set the tone of the counseling scssiu 

time. 

o, ...... ..... >■ 
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providing big displays on the wall. When a stu 
there has to be a booklet to hand to the student 



lent iJomcs in for any type of discussion, 
Fo that the counselor may say, *‘Here, 



this will take care of your problems. This will answer your questions. ' 

Finally, there is, what I think is to my own mind, one of the blots on counseling, 
the “par% He is going to be the father, mother, clergyman, doctor, lawyer, defense 
attorney, and everything possible to this child, -Everyone is wrong and is picking 
on you. and I’m your only friend. All the faculty are against you, I understand this, 
the administration is being harsh with you, I’m your friend, you come to me and I'll 
be your defense attorney. •’ Now, those are what 1 believe to comprise counseling 
practices in our schools, elementary and secondary. 



COUNSELING BASIC GOALS 

There are two particular goals we should consider in the counseling process 
itself - the immediate goal and the long-range goal. The immediate goal is for the 
child to give revelation to his feelings so that the child can express himself; say 



whatever it is that the child needs to say and feel. 

The long-range goal is to develop the child through ihe councciing proio.-s und 

all the other activities in guidance so that he no longer really needs the i oimb* . 

The iirsi thing is to know the student as well as you by reviewing h.s t 

Find out what the student's abilities are; his achievements; anecdoUil pier** >s 
inforimtion; his health and hi* family situation; so ft.a* .vhen you cio talk to n.. . n.Id 



you have a pretty fair concept of some of Ms 

Secondly, there is tiothMg more ghattering. part^t «, nearly tk:> an 
child, when he goes in to see a counsidtir to tie c hilcl. " \Ve!^ yon re n. 

trouble again!” ^You know whal the direction of an interview would be from* that pvmi 
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The child is defensive. 
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JASIC COMMUNICATION TECHNIQUE 

Another point i» th»t you chould lieten to the couneelee. Meny tune* we heer 
;h, word, they ere eeyin* hut do we reelly lUten to jriiat they ere aeying? Pey ettention 
;o meny clue*, such es, their tone o£ voice. For example, U the child being interviewed 
fr equently refer* to one of hi* parent*, "Oh. ye*. my Fatter". If we lieten to thi*, we 
ere not ju*t hearing the name of one of their parents, we are lietening to eomething that 

*hi§ child it trying to tell ui, »ti indication of some feeling. 

You mu»t realiatc too, the counielor*! duty in the counaeling aeasion ii to interrupt 

^.-It-deceiving behavior pattern*. Many children are very ineecure in what they are truly 

« 

capable of doing. Thi. Ineecurity may prevent them from being able to play ball with the 
n.. r boy*, or being able to .kip rope with the other girl*, or. perhap*. cau.e them to 
I,e the last one to be chosen for game*. The counselor should intervene, to some extent, 
n tlH- ; V progress of the individual. Intervening in this life progress means that you are 
. uing the person to adopt attitudes that are good for this particular person. 

Tl;ere is nothing that says that children have to be successful in everything. I 
nk that part .c our job in the counseling session is to get the child to understand that 
there are some things that they will do poorly and there are other things that they will 
do well, and to accept this fact. The counselor also has to accept the child for what he 

’iSo 

Now, I know that this is pretty difficult, because there are many times when 
children have been taught values at home that arc different from values of the middle 
lass .ociety. from which most of us have come. If we react unfavorably when a child 
says, "I don't see anything wrong with takiug a pencil from another child who has two 
p«ncils and I didn't have any". Well, many of ue would react. "This is stealing". But to 
this child perhaps it is • .cptabie in his frame of reference and we mast accept this 
fact and move from this point with this particular child, 
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BASIC LIMITATIONS 

We cannot ait in judgment in the counaeling session with a child. One must 

know his limits as a counselor. We should know what our training is and what we are 

prepared to cope with as far as a student is concerned. We are not psychiatrists and 

we should admit, this to ourselves. When there is a need for referral, and we understand 

and recognisce the fact that we are making no progrea# beyond a particular point with the 

child, wc ahould refer thif child to aomeone elie. Unfortunately, there are many 

counaelors who will not let go, to to apeak. When we talk to parenta. through parent 

« 

mectinga and individ^lly, we frequently aay to a parent, “You have to let go of your 
children. They need to grow up! They muat develop their own peraonalitiea and they 

not always going to identify closely with the parent”. 

Po we, as counselors, practice the same thing, or do we insist that we can 
handle any problem the child presents? If the child needs speech assistance, we 
should be willing to turn them over to a speech correctionist. If this child needs 
remedial reading, we should then make it a point to find out wher . this is available and 
secure it for the child. If this child shows tendencies toward a serious neurosis, wc 
should be willing to notify his parents and to refer this child to a psychologist or a 
psychiatrist, hnt for us to try to be all things to all children is detrimental to the 

child cis well as to our profession. 



EVALUATION IS ESSENTIAL 

How do we evaluate counaeling? Briefly, I think that there are aome thinga of 
which we need to be cogniiant. Firat, we ahould look to aee whether or not there have 
been behavioral changea. Second, haa the child begun to develop aelf-underatanding? la 
the child more aucceaaful in hia undertakinga becauae he haa learned to chooae the moat 
appropriate alternative? Doea the child have better relationahipa with hia age group and 
authority groupa? Do they accept the fact that there is authority, that it la juat, and do 
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they move with eociety in thi. re.pect? He. the child developed a de.ire to achieve 
an acce..ible and obUinaWe goal for him.elf? The ultimate te.t of coun.eling, in 
^„y reaped., i. that the per. on move, from waiting and watching to .elf-relianc^ and 
acceptance of him.elf a. a per. on. In many re.pect.. we will not know what the re.ult. 
of our counaeling .ea.ion. have been, for the iimple rea.on that the re.ult. may not 

materialize for eome period of time. 

Many time, in the elementary and .econdary .chool. there i. a dencand for 
tangible re.ult.. A. far a. the coun.eling of a child i. concerned, it i. well to 
recognize that .ome children cannot verbalize well. Then, we mu.t u.e mean, other 
than etrict verbalization. It ha. been .tated that coun.eling on a one-to-one ba.i. or 
in .mall group, i. inefficient and uneconomical at the elementary level; however. 

other. dUagree. So we .hould not adopt the attitude that it cannot be done. We ehould 

adopt the attitude of how we are going to do it. Then, the proce.. of coun.eling the 
elementary child i. a matter of wanting to do it. being ready to do it. and adapting to 

change. 

$ 

COUNSEI.ORS RESIST CHANGE 

Since member, of our particular profea.ion are con.ervative. we are ba.icaUy 
oppoaed to change. We talk about it. we write about it in the journal., but in the 
actual .chool .etting. how difficult i. it to initiate change? It i. extremely difficult. 
A. a re.ult. we have to. literally, force our.elvea into an attitude that if .omething U 

. . tAmm vather. we seek other mean.. We are 

not .ucce.eful. we do not abandon the idea, rather, 

willing to U»ten to other people and their particular idea*. 

The.e are the thing, that .hould be con.idered in the elementary .chool 

coun.eling. We have to work on the theory of it, we have to work on bii.ic g . 
have to achieve, and w. .hould decide the.e thing, for our.elve.. and not have other 
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people decide them for us. We have to be ready to evaluate ourselves honestly and 
objet lively. We should intelhuently ask ourselves what are we doing to evaluate our 



scrvi,“i'S, 



and work on this mailt 



• r of the individual counseling session; to accept 



the chifS. to realise that we I r-e to work with a human being, and that we cannot 
hold this person forever. 






